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PREFACE 
I am pleased to present this publication, 
f A 
Repondez S'il Vous Plait: A Handbook for Workshop 
Leaders. The document outlines basic information on 
the newly-adopted French course, Repondez S'il Vous 
Plait, and sets out the recommended methodology for 
it. The intention is to provide a source of information 
for workshop leaders to aid them in providing in-service 
to French teachers in the province. 
I hope that this publication will greatly assist 
workshop leaders and facilitate a smooth and enthusiastic 
introduction of Repondez S'il Vous Plaft. 
LYNN VERGE · 
Minister of Education 
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INTRODUCTION 
This handbook has been prepared to provide . . in-service 
to teachers who are to teach Repondez S'il Vous Pl a it in Grades 
IV-VII. It is intended to fulfill several important functions: 
1 • To provide a one-day workshop that c a n be conducted 
• by French Coordinators and for French tea c hers with 
a minimal amount of preparation time. 
2. To assure that teachers, using Repondez S'il Vous 
Plait will be exposed to the philosophy, teaching 
strategies, and evaluation of the course. 
3. To clearly present, to teachers, the Department's 
position with respect to use of Repondez S 'il Vous 
Plait in the Provincial Curriculum. 
A Note to Workshop Leaders 
This handbook is designed to aid beginning and experienced 
teachers to organize and conduct meaningful and worthwhile 
learning experiences for their pupils; thus, a ma j or p a rt of 
the in-service is devoted to philosophy, methodology, a nd 
evaluation and also sampling the materials that teachers will 
use later with pupils. 
The Long Range Goals in the Study of a Second Lan g uage, 
the Statement of Goals for Grades IV-VII and a summary of 
current trends in French Instruction are included to provide 
background information for this workshop . 
• 
-2-
I t is extremely important that teachers maintain the 
aural-oral emphasis of Repondez S'il Vous Plait and not develop 
an over - dependency on reading and writing. Spontaneous 
communication is the primary goal of the course and pupils 
will require lots of aural-oral practice if it is to develop . 
French is an exciting and increasingly important area 
of endeavour. These sessions are designed to help teachers 
to use Repondez S'il Vous Plait in a successful and worth-
while manner . Let's show the desire and enthusiasm to make 
this workshop profitable to all. 
• 
• 
•• 
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Long Range Goals in the Study of a Second Language 
These objectives are intended as overall goals in a 
sequence of second language study extending from the elementary 
school years through the secondary school levels, and involve 
development of effective communication and cultural understand-
. ing. 
1. Understand the language when spoken at normal speed 
on a subject within the range of a pupil' s 
. 
experience. 
2. Speak well enough to communicate with a nati~e speaker 
on a subject within the range of the pupil's 
experience. 
3. Read with direct understanding, without recourse to 
English translation, material on a general subject. 
4. Write, using authentic patterns of the language. 
5. Understand linguistic concepts, such as the nature of 
language and how it functions through its structural 
system. 
6 . Understand, through the language, the contemporary 
values and behaviour patterns of the people whose 
language is being studied. 
7. Acquire an understanding of the significant relation-
ships between the features of the area or country 
(geographic, economic, political, historical) and the 
language itself. 
8. Develop an understanding of the literary and cultural 
heritage of the people whose language is studied. 
Goals - French Grades IV-VII 
This Statement of Goals for each of Grades IV-VII gives 
specific direction to the teacher and provides an overall 
guide for the teaching of French. 
GOALS - FRENCH AS A SECOND LANGUAGE (FSL) 
GRADE IV 
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I. SKILL DEVELOPMENT 
A. Listening Comprehension 
B. 
1 • Pupils should understand the teacher, speaking at a 
normal teaching speed, on topics as prescribed in 
the Grade IV course. 
2. Pupils should be familiar with a number of children's 
sound games and songs which they can participate in 
spontaneously. 
3. Pupils should be able to understand short fairy tales 
and other familiar children's stories presented by 
the teacher with appropriate gestures and audio-
visual aids. 
4. Pupils should be encouraged to listen to spoken 
French from sources outside the classroom situation, 
for example, T.V., persons other than their regular 
teacher. 
5. Pupils should be able to distinguish the different 
French phonemes taught through short words. 
Speaking Skills 
1 . Pupils should be able to recite simple material 
appropriate to their age and interests, such as 
short prayers, short poems, alphabet, national 
anthem. 
2 . Pupils should be able to answer simple questions 
with appropriate simple responses. (Complete 
sentences are not always necessary .) 
3. Pupils should be constantly encouraged to express 
themselves as much as possible in French whenever 
they show a desir e to do so. 
4. Pupils should be taught to produce the simpler 
structures with accurate pronunciation and correct 
intonation. 
C . Reading Skills 
1. Pupils should be aware of print in French (i.e. 
some things in the room can be labelled in simple 
French. Books and pape rs should be displayed 
occasionally. • 
• 
• 
D • 
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2. Pupils should be able to recognize simple words, 
signs and so forth, that have already been 
presented. 
3. Pupils should be able to read aloud, with correct 
pronunciation and intonation, simple words, phrases , 
signs, etc. in French. 
Writing Skills 
1. Pupils should have practice in copying accurately 
such structures and vocabulary that they have 
met in order to reinforce the awareness of the 
difference between the spoken language and the 
written language. 
II. ATTITUDINAL DEVELOPMENT 
III. 
1. To develop a favourable attitude toward people who 
speak French. 
2. To develop an interest in and a liking for the French 
language. 
CULTURAL COMPONENT 
As far as possible, French activities should be integrated 
with other areas of the elementary level curriculum. 
Social Studies, in particular, would seem to lend them -
selves to this process. Pupils should be made aware of 
the wider Canadian context in which they live and be 
exposed to lifestyles of their peer group in French 
Canada. 
GOALS - FRENCH AS A SECOND LANGUAGE (FSL) 
GRADE V 
I. SKILL DEVELOPMENT 
A. Listening Comprehension 
1. Pupils should be able to understand the oral model 
given by the teacher or in a recording of either 
a song, conversation, or reading. 
2. Pupils should understand the expressions n e cessary 
for simple mathematical operations . 
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3. Pupils should understand humourous and emotional 
expressions presented in a familiar context, as 
language comes to life. (Je suis content, 
heureux, fache ... ) 
4. Pupils should be able to distinguish the different 
French phonemes taught through short words. 
B. Speaking Skills 
1 . Pupils should be able to answer simple questions 
with appropriate simple responses. 
2. Pupils should begin to ask each other questions, 
act out "situations", and do simple dramatization. 
3. Pupils should be constantly encouraged to express 
themselves as much as possible in French whenever 
they show a desire to do so. 
4. Pupils should be able to produce the simpler 
structures with accurate pronunciation and 
correct intonation. 
C. Reading Skills 
1. Pupils should be able to recognize simple words, 
songs and so forth, that have already been 
presented. 
2. Pupils should be able to read aloud, with correct 
pronunciation and intonation, simple words, 
phrases, signs, etc. in French. 
3. Pupils should begin to read simple children's 
magazines (e.g. Bourn) and readers. 
D. Writing Skills 
1. Pupils should be able to copy correctly sentences 
written on the board or from a textbook especially 
if known already orally. 
2 . Pupils should be able to reconstruct the complete 
sentence, finding the spelling of the missing 
word, and reporting it correctly. 
3. Pupils should be able to do "spot" dictation, 
(e.g. Henri va a la maison). 
II. ATTITUDINAL DEVELOPMENT 
• 
• 
.. 
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1. To develop a favourable attitude toward people who 
speak French. 
2. To develop an interest in and a liking for the French 
language . 
III. CULTURAL COMPONENT 
• As far as possible, French activities should be integrated 
with other areas of the elementary level curriculum. Social 
Studies, in particular, would seem to lend themselves to 
this process. Pupils should be made aware of the wider 
Canadian context in which they live and be exposed to life-
styles of their peer groups in French Canada. 
Suggested activities could include: Partie du sucre, Mardi 
--------·-Gras, Poisson d'avril, Saint-Jean Baptiste or Bastille Day, 
etc. Students could be introduced to traditional festivities, 
French cuisine, French "chansonniers", etc. 
GOALS - FRENCH AS A SECOND LANGUAGE (FSL) 
GRADE VI 
I. SKILL DEVELOPMENT 
A. Listening Comprehension 
1. Pupils should be able to understand the oral model 
given by the teacher or in a recording of either 
a song, conversation or reading. 
2. Pupils should understand the expressions necessary 
for simple mathematical operations. 
3 . Pupils should understand 
expressions presented in 
language comes to life. 
tr is te, fache ... ) 
humourous and emotional 
a familiar context, as 
(Je suis content, heureux, 
4. Pupils should be able to distinguish the different 
French phonemes taught through short words. 
5. Pupils should be able to understand conversations 
giving simple descriptions of people, animals and 
things. 
B. Speaking Skills 
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1. Pupils should be able to answer simple questions 
with appropriate simple responses. 
2. Pupils should begin to ask each other questions, 
act out "situations", and do simple dramatization. 
3 • Pupils should be constantly encouraged to express 
themselves as much as possible in French whenever 
they show a desire to do so. 
4. Pupils should be able to produce the simpler struc-
tures with accurate pronunciation and correct 
intonation. 
C. Reading Skills 
1. Pupils should be able to read for comprehension 
recombinations of what they have already met. 
2. Pupils . should be able to read aloud, with correct 
pronunciation and intonation, simple words, phrases, 
sentences, etc., in French. 
3 . Pupils should be introduced to children's illus-
trated magazines such as Le Chapeau Rouge, where 
part of the meaning is provided through pictures. 
D. Writing Skills 
1. Pupils should be able to write dictations of 
expressions and sentences met in the text. 
2. Pupils should be able to answer questions using 
format and materials introduced in the text. 
3. Pupils should be able to do simple substitution 
exercises. 
II. ATTITUDINAL DEVELOPMENT 
III. 
1. To develop a favourable attitude toward people who 
speak French. 
2. To develop an interest in and a liking for the French 
language. 
CULTURAL COMPONENT 
As far as possible, French activities should be integrated 
with other areas of the elementary level curriculum. Social 
• 
.. 
.. 
• 
• 
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Studies, in particular, would seem to lend themselves to 
this process. Pupils should be made aware of the wider 
Canadian context in which they live and be exposed to life-
styles of their peer groups in Canada. (Suggested acti-
vities: Partie du sucre in French Canada; Poisson d'avril; 
Mardi Gras; Epluchette de ble d'Inde; Saint-Jean Ba ptiste; 
le 14 juillet; etc.) 
Pupils should be made aware that French is spoken a s a 
language in over forty countries around the world. They 
should be familiar with some modern French singers (e. g . 
Rene Simard, Joe Dassin, Mireille Mathieu, Beau Dommage ... ). 
They could be introduced to some French cuisine (croissants, 
fromages, etc.). 
GOALS - FRENCH AS A SECOND LANGUAGE (FSL) 
GRADE VII 
I. SKILL DEVELOPMENT 
A. Listening Comprehension 
1 • Pupils should be able to understand the oral model 
given by the teacher or in a recording of either a 
song, conversation or reading. 
2. Pupils should be able to understand the expressions 
necessary for simple mathematical problems. 
3. Pupils should be able to understand items s tudi ed 
at length when presented by the teacher at a speed 
approximating that of native speaker. 
4. Pupils should understand humourous and emotional 
expressions presented in a familiar context, as 
language comes to life (e.g. ennuyeux, drole ... ) 
5. Pupils should be able to distinguish the different 
French phonemes taught through short words. 
6. Pupils should be able to understand conver s ations 
giving simple descriptions of people, places , 
animals, and things. 
B. Speaking Skills 
1. Pupils should be able to formulate questions and 
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answers with greater ease than at previous levels, 
act out "situations", and do simple dramatizations 
on a wide variety of topics met in the text and in 
other prescribed reading materials. 
2. Pupils should be encouraged to express themselves 
as much as possible in French. 
3. Pupils should be able to produce simpler structures 
with accurate pronunciation and correct intonation. 
4. Pupils should be able to pronounce correctly sounds 
peculiar to the French (e.g. nasal sounds). 
C . Reading Skills 
1. Pupils should be able to recognize recurring letter 
groupings (spelling) as producing a certain sound. 
2. Pupils should be able to read for comprehension 
recombinations of what they have already met. 
3. Pupils should be able to read aloud, with correct 
pronunciation and intonation, simple words, phrases, 
sentences, etc. in French. 
4. Pupils should be able to read for understanding 
material containing visual and/or contextual clues 
and a limited number of unfamiliar lexical items. 
D. Writing Skills 
1. Pupils should be able to write dictations of 
expressions and sentences not only met in the text 
but in directly related material used in the class-
room. 
2. Pupils should be able to answer questions using 
format and materials introduced and used in the 
text. 
3. Pupils should be able to do simple substitution 
exercises. 
4. Pupils should be able to express in simple sentences 
what they know and are able to say about themselves 
and others. 
Il. ATTITUDINAL DEVELOPMENT 
1. To develop a favourable attitude toward people who 
•• 
,. 
• 
2. 
speak French. 
To develop 
language. 
an 
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interest . in 
III. CULTURAL COMPONENT 
and a liking for th e French 
As far as possible, French activities should be integrated 
• with other areas of the curriculum. Pupils should be made 
aware of the wider Canadian context in which they live and 
be exposed to lifestyles of their peer groups in Canada . 
Pupils should be made aware that French is spoken as a 
language in over forty countries around the world. They 
should be familiar with some modern French singers. They 
could be introduced to some French cuisine. 
--12-
.. 
CURRENT TRENDS IN LANGUAGE TEACHING 
Second language teachers have long sought the "grand 
solution" to the problems relat~d to language mastery. The 
result of this quest has been a series of radical shifts 
involving total rejection of accepted practice and wholesale 
adoption of new theory. The audio-lingualism of the late 
1960's is the most recent example of "band wagon" reaction to 
new second language methodology. Fortunately, a degree of 
common sense has gradually taken hold and has caused a 
• 
tendency toward more flexibility and greater interest . in 
proven teaching techniques. Nowadays, course authors and 
language teachers seem to guide themselves more by the maxim 
of " effecti veness in the actual learning situation" rather 
than by any particular theory of language learning. This is 
e vid ent in the most recently published second language courses 
such as R~pondez S'il Vous Plait wh ich integrate features of 
the c ognitive code and the audio -lingua l methods to c onstitute 
an ec lectic approach to language learning. 
• 
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GENERAL PHILOSOPHY ABOUT WORKSHOPS IN FRENCH* 
Some teachers are basically insecure about teaching 
French. They need direct experience, assurance, success 
and a conviction that French is relevant in the School 
• 
Curriculum . 
If teachers, in a workshop, perceive that course materials 
are designed to foster pupils' success and achievement, they 
will be more enthusiastic about employing the materials in 
their classes. 
The climate of the workshop must be such that ignorance 
can be freely and openly admitted, shared, and dispell e d. 
Teachers must feel free to come with their ignorances 
fears, and insecurities; then, any progress is a plus. 
• A "pat on the back" for the slowest and most insecure 
should be given by the workshop leader. A positive approach 
is a necessary approach in workshops. 
The first time through a unit, the teacher wants 
specific hints - a "knowing" hand on classroom activities. 
"Just how do I do it?" "What should I say?" 
A teacher does not want to be a loner in the district. 
There should be, at least, a few other teachers doing 
essentially the same things, and an opportunity for them 
to get together from time to time for comparing notes, 
* Many of the points made here are adapted from Dr. V. 
Rockcastle, co-author of STEM Elementary Science. 
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for mutual support and assistance is worthwhile. 
Plan your time carefully, in the workshop. One important 
point is to "stay loose". Do not get nervous. Admit that you 
do not have all the answers. Make language learning a total 
8roup effort involving you as well. 
Pay great attention to the timing of activities in the 
the sessions. It can, in great measure, determine the 
success or failure of any activity. 
For group activities, arrange groups with no more than 
four people if at all possible. 
• 
.. 
. . . 
' . 
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MATERIALS REQUIRED FOR WORKSHOP SESSIONS 
• To do this workshop, you will need the following materi a ls: 
A tape recorder 
i 
A screen 
- An overhead projector 
Transparencies 
Other required materials are provided. These include: 
The workshop handbook 
Copies of Repondez S'il Vous Plait (Allons-y) 
Several kits for Allons-y 
• 
It . lS recommended that: 
1. The location of the workshop be suitable for 
the purposes intended. 
2. The equipment be set up and tested the day previous 
to the workshop. 
3. The workshop leader arrive early on the day of the 
workshop to take care of any last minute details . 
• 
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WORKSHOP PLAN 
SESSION ONE 
PRESENTATION (30 minutes) 
Attitudes and motivation in the second language class 
Primary desir e d outcome: communication 
Communication in Repondez S'il Vous Plait 
LARGE GROUP DISCUSSION (25 minutes) 
Components of motivation 
Te acher views on motivation 
How to motivate pupils in French? (Specifics) 
Motivational aspects of Repondez S'il Vous Plait 
WRAP-UP (5 minutes) 
Participants provide a o ne or t wo wo r d commentary 
that p i np o in t s what they fou n d most i mpo r t a n t. 
• 
• 
• 
• 
• 
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WORKSHOP 
SESSION ONE 
ATTITUDES AND MOTIVATION IN LANGUAGE LEARNING 
How many professional courses, conferences, seminars, 
and in-service sessions have reported and discussed the 
important effects that positive attitudes and motivation have 
on pupil achievement in all subject areas? These two inex-
tricable factors constantly affect the outcomes of the learning 
situation. In second language learning, with emphasis on indi-
vidual skill development, success depends heavily on high pupil 
interest and motivation. 
R.C. Gardiner and P.C. Smythe in "Motivation and Second 
Language Learning" discuss their research into the relation-
ship between achievement in French and pupil attitudes and 
motivation. In their analysis, they identify four components 
of motivation: 
i ) 
ii) 
iii) 
iv) 
integrative orientation 
instrumental orientation 
parental encouragement 
actual learning situation 
Integrative orientation is described as the desire to know 
another cultural community, ehthusiasm for learning the 
language of that community and an interest in other languages 
in general. Instrumental orientation, as employed by Gardin e r 
and Smythe, refers to the practical outcomes of language learn-
ing such as job opportunities. Of those factors identified 
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as components of motivation, the two determined to have the 
greatest impact upon pupil achievement were integrative orien-
tation and the actual learning situation. It seems fair to 
• 
assume that few pupils, at the elementary level, would possess 
• 
integrative orientation as define,d in the study. This means 
that the actual learning situation . is the most immediate deter-
minant of pupil motivation in the elementary grades. Teachers 
should concentrate on establishing a positive class atmosphere, 
developing good teacher-pupil rapport, and providing interesting 
language activities to enhance pupil motivation and thereby 
improve achie vement. 
The teacher should also structure the pupils' language 
experience so as to affec t the other c omponents of motivation, 
most not a bly integrative orientation. By capitalizing on the 
pupils' natural curiosity and interest and through presentation 
of cultural information and realia of the francophone world, 
the teacher can foster positive attitudes towards learning 
French. Gardin e r and Smythe consi der cultural activities 
an important means, available to the teacher, to assist and 
reinforce the pupils' second language development. Cultural 
excursions, stamp and coin collecting, songs, discussion of 
languages and customs, penp a ls, construction of posters and 
scrapbooks, games, skits, slides, and films are all very impor-
tant in attitudinal development. These activities provide pupils 
with opportunities to identify with the cultural group and to 
• 
• 
• 
• 
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perceive French speaking boys and girls as children like them-
selves with similar interests and desires. These non-linguistic 
activities therefore deserve to be an integral part of the French 
class to spark interest and enthusiasm . 
PRIMARY -DESIRED OUTCOME OF LANGUAGE INSTRUCTION 
Perhaps, it is worthwhile to stop for a brief moment and 
consider why so much time, in language classes, is de voted to 
developing the skills of listening, speaking, reading, and 
writing. Skill development and language mastery is the stuff 
of the language class; however, it is important to remember 
that the structures and vocabulary must be applied to complete 
the total language process, to achieve communication. 
What strategies can be used to prepare pupils to transfer 
their new language proficiency to real-life situations? Confi-
dence in oneself is a prerequisite; each pupil must believe that 
he is capable of using French meaningfully and successfully. 
A positive learning situation with generous enthusiasm, encou-
ragement, and praise to combat normal language learning fears 
and frustrations will do much for pupil confidence. It should 
be remembered that, at some point in the future, the pupil must 
be willing to use his new language, without external motivation, 
and to take that initiative, he will need a good deal of prepara-
tion, emotionally and mentally . 
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Repondez S'il Vous Plait 
The elementary course, Repondez S'il Vous Plait consists 
of three levels: Allons-y, ~a Roule, and A Grands Pas written 
by a team of Canad1an authors. The approach is eclectic; 
• the skills of listening, speaking, reading, and writing are 
introduced in the early units and d2veloped throughout the 
course. The princiapl aim is two fold: to provide pupils with 
a basic knowledge of French and to have them employ it as commu-
nication. The stress on communication means, of course, that 
the primary emphasis is on the development of the aural-oral skills. 
The authors have incorporated three stages of pupil 
learning into each unit: 
• 
1 • Presentation: models to be imitated . in the situations, 
• 
lectures, and songs. 
2 • Assimilation: exercises and games to ensure comprehen-
sion. 
3 . Communication: games and activites dirigees for 
language use. 
Units are organi ze d into groups of four; the first three of each 
group present new language structures and v ocabulary while the 
fourth offers the opportunity for review. Each unit is a centre 
of interest based on typical experience for that age levelo 
COURSE MATERIALS 
The following materials make up the Repondez S'il Vous Plait 
• 
course: 
• 
pupil text 
teacher text 
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- tapes (available in reel-to-reel or cassette) 
storyboard and characters 
puppets (in Allons-y and ~a Roule only) 
flashcards and numbercards 
• feuilles de travail 
• ORGANIZATION OF REPONDEZ S'IL VOUS PLAIT 
ln Repondez S'il Vous Plait, a statement entitled "Let's 
Learn It in French" introduces pupils to what they will learn 
in each unit. "The Idea Box" suggests items that pupils can 
bring to class to talk about in French and thereby personalize 
their experiences. The scenario of each situation is presented 
in English in the pupil text while the "situation" itself is 
• printed in the teacher manual only and must be presented as an 
aural-oral experience . Comprehension questions are included in 
• 
the teacher text to assist the teacher to determine whether or 
not the situations have been understood. Usually the "Exercises 
d'ecoute" follow the situations; these are designed to reinforce 
the pupils' oral comprehension. Songs are integrated into each 
unit to strengthen mastery of the structures and vocabulary and 
also to provide a change of pace. The "Lecture" and "Exercises 
sur la lecture" serve to develop the pupils' reading and compre-
hension. The "Exercises oraux" show the system of some language 
structures while the "Jeux oraux" provide opportunities for pu -
pils to apply their new language realistically. Numbers are 
introduced and manipulated in Repondez S'il Vous Plait as pupils 
are required to carry out some mathematical operations. In the 
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"Activites Dirigees" section of the unit, the class does further 
practice of vocabulary and structures in context and the 
teacher can verify pupil mastery and encourage the development 
of pupils' self-expression. The "Test de progression" measures 
the pupils' knowledge of a unit's essential content while the 
"Test de controle", used after review of a unit, represents 
the minimum of knowledge and skills necessary in order to 
progress to the next unit. The review units offer individual, 
small group, and large group work and p rovide enrichment for 
advanced pupils. 
PILOT HISTORY OF REPONDEZ S'IL VOUS PLAIT 
In 1977-1978, six pilots were established by the Department 
of Ed ucation across the Province to field tes t the Repondez 
S'il Vous Plait course. Last year, nine pilots were in progress 
from Labrador City to the Burin Peninsula , from Stephenville 
to S t. John's. The course has been tried at each of Grades 
Three through Seven. Each pilot teacher was required to sub-
mit two e valua ti ons annually in which they assessed the suita-
bility of the course, pupil response to the materials, and 
pupil achievement. Many facets of Repondez S'il Vou s Pl ait 
appealed to the piloting teachers : 
i ) 
ii) 
iii) 
vari e ty of materials 
eclectic approach to skill development 
performance objectives to introduce each unit and 
• 
• 
• 
• 
• 
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a summary of what was learned to complete the unit 
iv) emphasis on comprehension (compared to Le rran<;ais 
Par tout) 
v) re-entry and review integrated into the cours e 
vi) flexible in that it can be adapted to differing 
levels of ability. 
PLAN FOR USAGE 
The Repondez S'il Vous Plait French course will r ep lace 
Le Fran~ais Partout as the authorized French Program i n Grades 
Four to Seven. The Department of Education intends a s taged 
implementation of Repondez S'il Vous Plait starting in 
September 1980 with Grades Four and Five. This will b e followed 
in September 1981 by Grade Six and Repondez S'il Vous Plait 
will replace Le Fran¥ais Partou~ in Grade Seven for th e school 
year of 1982-1983. Due to the inability of our schools to 
complete a book per year, based on the pilot reports, it wa s 
decided to have the publisher custom design the course to 
Department of Education specifications for u se in f o ur 
grades. The Repondez S'il Vous Plait materials will b e us ed 
in the Province's schools in accordance with the following 
plan: 
Grade Four 
Grade Five 
Allons-y Units 1-8 
Choose Your Topic 1 
Allons-y Units 9-16 
Choose Your Topic 2 and 3 
Grade Six 
Grade Seven 
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~a Roule Units 1-12 
Choose Your Topic 1 
~a Roule Units 13-16 
Choose Your Topic 2 and 3 
A Grands Pas Units 1-10 
• 
• 
' 
• 
• 
• 
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WORKSHOP PLAN 
SESSION TWO 
INTRODUCTION (10 minutes) 
Discuss objective: to apply methodological principles 
of Handbook to a unit of Repondez S'il Vous Plait 
Identify the Small Group Leaders (selected in advance) 
Set up groups 
Assign selected sections of the unit to each group 
SMALL GROUP ACTIVITY (50 minutes) 
Discussion and preparation of a teaching strate gy 
for specific section of the unit 
1. Suggested warm-up activities 
2. Related materials to aid presentation 
3. Specific approach in presentation 
4. Means of verification of pupil learning 
5. Recommended follow-up activities 
GROUP LEADERS' PANEL (20 minutes) 
Individual reports on recommended teaching strategies 
Open discussion of important points raised 
WRAP-UP (10 minutes) 
Overview of unit by workshop leader 
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SESSION TWO 
SECOND LANGUAGE METHODOLOGY 
INTRODUCTION 
Frenc h programs were first extended to the elementa ry 
level in the ear l y 1960 's, a trend supported by Wilder 
Penfield ' s theory of "plasticity of the mind". Penfield 
contended t h at a child, up to about age ten, could channel 
his mental capacities into language learning due to the 
brain's p l a s ticity which h~ claimed, was lost after age ten. 
Burstall , i n a ten year study, Primary French in the Balance, 
contradicted Penfield; generally, she found no signifi c ant 
difference in the levels of skill development for pupils who 
began French at ages eight and eleven. There are however 
important advantages in the early introduction of French that 
have been generally agreed upon: it capitalizes on positive 
attitudes as young children are usually free of prejudice ; 
pupils develop higher levels of listening comprehension; and 
pupils refine their accents and develop better fluency. It 
is general l y agreed that all other things being equal, indi-
vidual language proficiency increases as the pupil's exposure 
to the language increases. An earlier start allows for more 
time spent in language learning and thus higher individual 
proficiency. 
• 
• 
4 
• 
- --- - - -
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THE ROLE OF THE TEACHER 
In second language learning, the physical, mental and 
emotional demands faced by the teacher are particularly great 
due to the nature of language learning, the large number of 
• 
pupils and the commuting (fully equiped) from class to class . 
But in addition to these demands, the teacher is also respon-
sible for presenting francophones, their language a nd culture 
to the pupils. For children who lack first-hand e xperience, 
a totally new language, its sounds, and logic (or apparent 
lack of it) may seem somewhat strange and abstract. The 
teacher must be cognizant of this and should strive to relate 
the second language to the child's first language . The 
• 
teacher should also stress the similarities between the 
.. francophone way of life and the pupils' everyday experiences 
to keep to a minimum such comments as "that's funny!" . in 
relation to some customs, or "why do they say it that way?", 
. 
concerning some expressions. 
It . is very important that the pupils have positive expe-
riences in the French class. The attitudes that they develop 
will be transfered to all things "French" with which they 
come in contact. Language learning is not a simple process 
in which mastery can be gained in a few weeks or months. 
Kenney states, "lt is difficult to learn a second language. 
To develop habits or skills implies concerted application and 
• motivated and intense practice by an individual over long 
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periods of time.'' The child who has mastered his first 
language unconsciously and us~s it with ease to fulfill his 
needs must make a great commitment to learn a second language. 
For these reasons, his every effort must be supported by the 
teacher. He must be praised, encouraged, and shown that is 
progressing. He must feel that his efforts will lead to a 
worthwhile accomplishment and that his achievements are valued. 
Every class should have a routine. All pupils need to know 
the basic language of the class i.e. simple directions, commands, 
etc.; however, once the procedure is established, it should 
be varied regularly. 
One thing is certain. The success of the French Program 
will depend on the teacher rather than on the methodology 
and techniques used. 
LESSON PLANNING 
Teachers plan daily lessons and do unit plans that, 
taken together, constitute a comprehensive plan for a total 
year's work. For a lesson, a teacher usually considers the 
following: 
i) what are the objectives? 
ii) what equipment is needed? 
iii) is the presentation related to what the pupil 
already knows? 
iv) are activities included to guide the learner to 
respond correctly? 
• 
• 
• 
• 
• 
.. 
• 
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v) will the new items be applied in situations? 
vi) is there a final check to see if objective s are 
achieved? 
Finocchiaro proposes that a language period contain th e 
following: 
i ) a warm-up to capture the pupils' interest 
ii) a presentation of new or recombined materials 
iii) an activity to change the pace 
iv) review or re-entry of previously learned materials. 
The ~im of a particular lesson should be clarified to the 
pupils to provide direction to their efforts and allow them 
to assess if indeed they did learn what was intended . In 
this way, learning is slightly more concrete, and progress 
more evident to the pupils . 
A variety of activities is important for a successful 
lesson. The inclusion of listening, speaking, readin g and 
writing in each class will permit some variation. The teacher 
should be careful not to overdo any one aspect of a lesson 
but should procede to the next step in the presentation when 
pupils show that they are reasonably well prepared. It lS 
impractical and even impossible to wait until e ve ry pupil has 
mastered everything. This is also unnecessary because the re-
entry of materials provides pupils with the opportunity to 
learn what was missed in the initial presentation. The lesson 
should be connected by means of transition sentences such as 
"That's right! Now, 1 et 's try ... " . Homework, wh e n simple in 
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nature, is an effective means to link one class to another 
and serves to keep French in the pupils minds from one class 
to the next . Physical activity is important to the language 
class. A song or game, requiring action or simple physical 
exercise can revive and refr es h sagging spirits; it only takes 
two to three minutes. 
It is a truism that teachers must pay attention to 
pupils ' learning abilities and to their emotional, intellectual 
and social needs. Lesson plans, in theoretical perspective, are 
excellent indicators of dedication and professionalism; a 
major weakness however, is the tendency to regard pupils as 
machines always ready to respond on cue. Careful attention 
must be given to the children, their abilities, attention span, 
and at titudes. The successful lan guage class demands a teacher 
prep2red to abandon his lesson plan or at least radically adapt 
it should the situation warrant. 
PUPIL DIRECTION AN D LEARNING STRATEGIES 
Some basic truths about second language learning need 
to be stated. The most obvious is that for most Grade Four 
pupils, learning French is a totally new experience. The 
children have mastered one language unconsciously with rela-
tive ease and are therefore unaware of any systematic approach 
to language. Of course, they do Language Arts which is similar; 
yet, they do not perceive any inter -relatedness. Thus, it is 
• 
• 
• 
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necessary to clarify what purposes listening, speaking, 
reading, and writing fulfill in the second language class 
and how they contribute to language mastery . Learning 
strategies for each skill make learning more efficient for 
the pupil and can better direct his efforts. How often is it 
assumed that pupils know the reason for repetition? How 
o ften is i t assumed that pupils understand why pro n unciati o n 
drills are important? Se e mingly too often. Pupils need to 
be continually reminded why a particular activity is important 
and how best to approach that activity. 
Each class consists of children with many and dive rse 
interests and priorities for whom French is but a minor d e tail 
in their total reality. Will they develop an interest and 
liking for French? If pressed for responses they cannot 
give or overly critized in spite of their best efforts, it 
seems unlikely. Pupils should not be pressed to respond 
when it is obvious they cannot. 
characteristic. We all do it. 
Forgetting is a very human 
It must be openly accept e d 
as an inherent part of the language learning process by both 
teacher and pupils. Within the classroom, the teachin g 
approach must be positive and attempt to focus pupils' att e n -
tion and channel their natural enthusiasm toward learning 
French. Once pupils are interested, putting the language 
into their minds and mouths becomes a somewhat less arduou s 
task. 
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METHODS 
Second language methodology has evolved considerably 
over the last two decades. We have seen the shift from 
grammar-translation (language structure and translation), 
to audio-lingualism (mainly aural-oral), to present day 
eclecticism (balanced skill development) . A brief look at 
Repondez S'il Vous Plait indicates that it is an eclectic 
or balanced skill approach to second language learning. It 
has been said that pupils remember 20% of what they hear, 
30% of what they see, 50% of what hear and see, 70% of what 
they say, and 90% of what they do. Such a statement supports 
an eclectic approach because pupils see and use the language 
in all its modes, thus providing greater opportunity for 
higher rates . of retention. 
COMMUNICATION 
Language presupposes two or more people talking together. 
Repondez S'il Vous Plait sets out to put language in use by 
first providing opportunities for mastery of vocabulary and 
structures and then setting up occasions whereby communication 
can occur. Finocchiaro states, "Communication implies hear-
ing and speaking, listening to and carrying our directions, 
listening to and making statements, listening to and answer-
ing questions, making rejoinders." Development of the aural, 
oral, reading, and writing skills is the means by which pupils 
• 
• 
• 
• 
• 
• 
• 
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progress towards the ability to communicate. Classroom use 
of the language is very important to show pupils that i s is 
possible to communicate in French; however, the situation 
in which th e language is used must be carefully controlled 
so that pupils can participate . It is the pupils' skills 
that have to be dev e loped and this can only be done through 
use of the language. The teacher should support the pupils 
by providing on the spot practice and expertise, by r ein-
forcing their motivation and interest, and by pra i sing their 
efforts and achievements. 
STAGES OF LANGUAGE LEARNING 
Most language specialists tend to agree that it . is 
possible to delineate at l e ast five stages in second l a nguage 
learning: 
i) recognition of the sounds, lexical item, and patte rns 
where the learner begins to attach meaning to th e 
new symbols 
ii) imitation of a model i.e. teacher and re c orded 
stimuli 
iii) 
iv) 
v) 
repetition based on the memory of earlier exp e rien c es 
variation where pupils do substitution drills using 
familiar materials 
selection, the most advanced, stage wher e pupils ar e 
capable of selecting from known mat e rials appropri a t e 
responses for a variety of stimuli. 
It is obvious that as pupil e xposur e to the language increases 
over tim e , the pupils will g r a du a lly progr e s s tow a rds th e 
-34-
most complex stage, selection. Teachers, however, should 
strive from the introductory year on to develop pupil abili-
ties related to all these stages. 
THE SEQUENCE OF SKILL PRESENTATION 
1. Listening 
Listening is a natural first step in language develop-
ment; after all, how can a child say a word whose sounds he 
has never heard before? If pupils ar e expected to gain 
proficiency in spoken French, their auditory powers will need 
to be developed such that they can comprehend French spoken 
at normal speed. 
2. Speaking 
Before oral production, pupils should be intimately 
familiar with vocabulary and l a nguage patte rns and should 
understand them in a meaningful context. 
3. Reading 
Reading and writing ar e more com p lex s k ills. Both 
assume knowledge of th e sp o k e n langua g e. F o r th e se reasons, 
re a ding, in the early stage s, should be strictly controlled 
and involve p revious learned ma te rials o n ly. 
4. Writing 
• 
• 
• 
• 
• 
• 
• 
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0ral and silent reading aid pupils to overcome sound/ 
symbol correlation difficulties and provide extra practice 
with the language. Presentation of the written form before 
the sound-symbol correlation is sufficiently established 
will cause pupils to use their established frame · of reference, 
English, and likely make them pronounce "corps", for example, 
as "corpse". Pupils should not be expected to read or write 
words that have not been mastered orally. This practice 
would lead to bad pronunciation habits that likely require 
a great deal of time and energy to correct. 
SKILL DEVELOPMENT 
The stages of language development and the sequence 
of skill presentation have already been dealt with in this 
Handbook. The procedure for the remainder of this section 
will be to provide specific techniques recommended for the 
development of second language skills. 
LISTENING 
Listening, in second langua8e learning, is most often 
associated with the term comprehension. This stage allows 
pupils to concentrate on language sounds and how they combine 
for communication and provides the semantics of language 
items. In development of the aural skill, it is recommended 
that teachers follow these steps: 
i ) 
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Establish meaning. Any object, device or action can 
be used. It helps to employ more than one item to 
convey a meaning. Visuals should be selected careful-
ly so that they clearly illustrate the meanings in 
question. If a meaning is not easily demonstrated, 
the most effective solution is to give the English 
equivalent once only. English should be otherwise 
generally avoided as it becomes a crutch for pupils 
and an obstacle to development of their listening 
competence. 
ii) Model the expression for the class several times. The 
model expression can be on tape or provided by the 
teacher. The tape is a valuable tool; it does not 
get fatigued, provides a variety of voices with native 
accents and pronunciation, and can develop a high level 
of listening competence. Taped exercises are usually 
perceived as more difficult because additional cues: 
facial expressions, gestures, and lip movement are not 
available to help pupils. Though a valuable aid, the 
tape recorder should not be overused. Pupils must be . 
highly motivated to model after the tape and the concen-
trated effort means that they will tire quickly. The 
teacher should always direct taped exerci ses and go on 
to other activities when pupils show disinterest or 
fatigue. 
LISTENING SPECIFICS 
lhe following techniques are recommended for use in the 
second language class to develop and refine the listening 
skill: 
i ) 
ii) 
iii) 
iv) 
v) 
Pupils discriminate between sounds that are presented 
orally by wr iting S for same and D if they a r e 
different. 
Pupils gi v e the English cognate of French words they 
hear i.e. television - television. 
Pupils writ e the numerical form of a number given 
orally by the teacher . 
If a word presented orally corresponds to a picture, 
pupils writ e T ; if not, they write F. 
Pupils carry out simple commands . i.e. fe r me la porte . 
• 
• 
t 
• 
• 
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vi) Pupils act out physical responses i.e. j 'ai froid. 
vii) 
viii) 
Pupils play the game Simon (Pere Noel) (le lapin) 
dit. 
Pupils demonstrate the time presented orally by 
using moveable hands on a clock. 
SPEAKING 
The skills of listening and speaking are very closely 
related. Pupils hear the sounds, get the meanings, and 
begin the process of retention in the listening stage, all of 
which are preparatory for speaking. After the modeling of 
sounds in the aural stage, imitation and repetition, the 
beginning of speaking, immediately follow. Though often 
boring, imitation, repetition, and memorization are essential 
to language learning . It is by these means that pupils 
develop the stock phrases, pronunciation, and fluency, pre-
requisites for communication. Teachers should use high 
interest topics, varied and frequent re-entry, games, and 
songs to make the drills as palatable as possible. 
Unison work is basic to second language learning given 
current class size. It is an efficient means of providing 
oral practice to the whole class, a particular group, or an 
individual. The teacher should always direct unison drills 
and should always seek individual verification to ensure 
accuracy and participation. The teacher can maintain the 
proper pace in unison work by hand cues or by silent lip 
movement . Difficult sounds can be isolated for practice but 
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should be put back in the normal flow that is language when 
mastery has been achieved. If a structure is too long, it 
should be broken into pieces from the back to the front 
(backward build-up) to retain the structure's normal into-
nation pattern. 
Variety is essential in the speaking stage. If, for 
example, on a particular day, pupils cannot be motivated 
to do repetition, the teacher should leave it and return to 
it later. If pupil oral expression is to develop, the teacher 
should act as coach, teaching the techniques, and then, as 
prompter in the realistic situations, in which pupils employ 
the language themselves. Th e approach should be a team 
effort of the teacher and pupils and the a t mosphere should 
b e conducive to wide pupil participation and enjoyment. If 
pupil oral expression is to develop at all, there should be 
less teacher talK and mor e pupil talk. Under the above 
conditions, the outcome should be maximal oral performance 
plus a desirable quality of performance. 
SPEA KING SPE CIF ICS 
The following t e chni q u e s a r e r e comm e nded for use in the 
language class to develop a n d refine the speaking skill: 
i) Pupils recite simple comptines. 
ii) Teacher-pupil and pupil-pupil do simple question and 
answer. 
iii) Pupils do simpl e su bst itution e.g.: c' e st ro u ge (bleu) 
c'est bleu. 
------
• 
t 
• 
•· 
• 
• 
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iv) Pupils present a dialogue/situation that they have 
learned by heart. 
v) Pupils sing songs. 
vi) Pupils do simple dramatizations with puppets or 
other props . 
READING 
In a second language program, reading serves to reinforce 
oral work, introduce ideas to stimulate interest, and make 
language come alive. Courtel suggests three stages or reading 
development at the elementary level: introductory, associa -
tive, and creative. Courtel's introductory stage is actually 
the aural-oral presentation as described for listening and 
speaking. The aural-oral practice prepares pupils for begin-
ning reading as they become familiar with vocabulary and 
structures and allows easy transition to the second stage. 
In the associative stage, pupils read and repeat phrases and 
simple, short passages under the teacher's guidance and relate 
the sounds to their printed representation. The teacher should 
be careful in this stage to avoid pupil recitation of memo-
rized material by checking occasionally the pronunciation of 
specific words or sentences. Pupils would also in the 
associative stage read recombinations of previously learned 
materials to improve their word recognition and comprehension. 
The creative stage provides for repetition, oral and silent 
reading of simple passages, and the presentation of a limited 
number of unfamiliar lexical items, a means of vocabulary 
-40-
expansion. Reading, in its most developed stage (at high 
school level) allows pupils to read topical material of 
suitable difficulty, at their own rate, for comprehension 
and enjoyment. 
Usually pupils do not possess a strong motivation to read. 
The desire to read should be motivated by frequent exposure 
to print, to attractive illustrated storybooks, to magazines 
and brochures. If pupils can perceive reading as key to 
adventure, interest, and mystery, it should become less of 
chore for them. 
Teachers must be careful to control the reading expe-
riences of pupils. The class should progress from word 
recognition and recombined reading early on to reading mate-
rials containing a limited number of unknown structures and 
vocabulary. Reading materials should be related to the 
pupils' experience. In the presentation, known items should 
be reviewed and new, unfamiliar materials pretaught. During 
the aural-oral practice, the teacher should employ visuals 
and any other relevant support materials. The passage should, 
after repetition, be read aloud pupil by pupil, during which 
time corrections and explanations would be given. The teacher 
should check comprehension by simple question and answer or 
have pupils summarize the passages using pictures or words 
as cues. The reading could be concluded by relating the 
events of the passage to the pupils' experience. 
• 
• 
• 
• 
• 
• 
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READING SPECIFICS 
The following techniques are recommended for use in the 
language class to develop and refine the reading skill : 
i) The teacher labels classroom objects so that pupils 
see the printed representation of words . 
ii) 
iii) 
iv) 
Pupils do oral reading of previously learned mate-
rials to establish sound-symbol correlations. 
Pupils say words presented on flashcards. 
Pupils do repetition readings repeating after the 
teacher . 
v) Pupils learn the alphabet in French. 
vi) Pupils find shorter words in longer ones. 
vii) 
viii) 
ix) 
x) 
xi) 
Teacher and pupils do word comparisons (French words 
with English cognates). 
Pupils create a picture dictionary. 
Teacher records on the board what pupils say for 
the purpose of reading it later. 
Pupils play "find the intruder" types games (and 
possibly make up the games themselves). 
Pupils match words of the same family. 
WRITING 
The first step in writing development is the copying of 
familiar materials which pupils can already understand, say, 
and read. At this early stage, it is a good practice to insist 
on accuracy, a good habit that should be fostered throughout 
writing development . 
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WRITING SPECIFICS 
The following techniques are recommended for use in 
the language class to develop and refine the writing skill: 
i ) Pupils construct sentences by matching beginnings 
with endings of sentences. 
ii) Pupils can do multiple choice fill-ins in learned 
sentences. 
iii) Pupils write the sentences of a "situation" in the 
order that they appear in the original. 
iv) Pupils do spot dictations, that is fill-in the blank 
by a word given orally by the teacher. 
v) Pupils write out complete sentences based on a model. 
vi) Pupils write simple sentences using known vocabulary. 
vii) Pupils write answers to simple questions. 
viii) Pupils do recombined dictations (Grade Six up). 
ix) Pupils write simple sentences describing a picture. 
x) Pupils prepare captions or labels for pictures. 
RELATED WRITING ACTIVITIES 
A few related activities for writing are: 
i ) 
ii) 
iii) 
iv) 
Pupils draw pictures to illustrate words or expressions. 
Pupils colour pictures or posters. 
Pupils compete in a spelling bee. 
Pupils prepare scenes of seasons with simple descrip-
tions. 
SOME CONCLUSIONS 
Obviously, not all the items suggested for each skill need 
• 
• 
• 
.. 
• 
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be used and without doubt, there are many suitable techniques 
that have not been mentioned. The teacher should select the 
activities that fit his class and his teaching style. It 
1 
is important that class activities lead to the production 
• 
of language. Action has a vital role to play to this end . 
When pupils can represent speech through action, the language 
becomes more meaningful. It must be remembered that pupils 
can give the concentrated attention demanded by the language 
class for short period of time only. ·to avoid overtaxing or 
frustrating them, brief periods of relaxation and fun activities 
should be interspersed with the periods of concentration 
The pupils must also feel that they are developing a mastery 
of French for use in real situations. The teacher should 
take every opportunity to point out as concretely as possible 
that this . lS SO. It should also be noted that the skills 
requiring development belong to the pupils; it is they who 
should be doing the classroom activities especially the 
talking (in French) . 
• 
• 
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WORKSH OP PLAN 
SESSI ON THREE 
1. TRANSITION TO REPONDEZ S'IL VOUS PLAIT 
PRESENTATION (10 minutes) 
Major differences between Le Fran~ais Partout and 
Repondez S'il Vous Plait 
Implications for the Usa ge of Allons - y 2, Grade Five 
LA RGE GROUP DISCUSSION (20 minutes) 
Difficulties anticipated in transition to Repondez 
S ' i 1. Vo us P 1 a i t 
Dis cussion of possible solutions to probl e ms 
2 . CUL TURE 
PR ESENTATION (10 minut e s) 
Role of culture in th e l a nguage class 
LA RGE GROU P DI SCUSSION ( 20 min ut e s) 
Probl ems rela ted to cultural enrichme n t 
Pr ac tical id e a s f or c ulture i n t h e l a n g uag e class 
Opp ortuniti e s f o r cul tura l de ve lo pme nt in Repond ez 
S'i l Vous Pl a it 
3. EVALUAT IO N 
• 
• 
• 
• 
• 
• 
• 
• 
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PRESENTATION (10 minutes) 
Evaluation in the total learning process 
General comments on test construction 
Evaluation in Repondez S'il Vous Plait 
SMALL GROUP DISCUSSION (30 minutes) 
Discussion of techniques for each skill 
Suitability of question types for the various grades 
Suggested additions to techniques 
GROUP LEADERS' REPORTS (15 minutes) 
Comments on suitability of question types 
Other recommended techniques 
WRAP-UP (15 minutes) 
Summary of major points concerning evaluation 
Overall comment on the day's proceedings 
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SESSION THREE 
- -
TRANSITION: LE FRAN~AIS PARTOUT TO REPONDEZ S'IL VOUS PLAIT 
' 
Purely audio-lingual courses such as Le Franxais Partout 
propose a staged approach to skill development: listening 
and speaking to be introduced and practised extensively before 
pupil exposure to reading and writing. It is now generally 
accepted that, in the second language class, a balanced-skill 
approach is more appropriate. An eclectic approach permits 
manipulation of language patterns and vocabulary in all four 
skills thus allowing consolidation of pupil learning. 
A comparison of content of the various levels of Le • 
-
Franyais Partout and of Repondez S'il Vous Plait provides some 
interesting insights. Obviously, Le Fran~ais Partout has the 
staged presentation of skills whereas Repondez S'il Vous Plait 
undertakes development of listening, speaking, reading, and 
writing from the outset. The treatment of structures is more 
systematic and more complete in Repondez S'il Vous Plait. For 
example, RSVP: Allons-y introduces mon-ma-mes, ton-ta-tes, and 
------------------- --- ---
son-sa-ses together, while LFP: Cours Preliminaire presents 
-
mon-ma , ton-ta, and son-sa. 
- - -
Le Franxais Partout exposes pupils 
to a wide range of verbs and, in the early stages, employs 
complex verb structures. Some examples of complex verb 
structures, for Grades Four and Five, are from LFP: 
-------
Cours 
Preliminaire "J'ai trouve un chien noir." and from LFP 1, 
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"Puis-je prendre le siege avant?" Le Franiais Partout also 
employs inversion of verb and subject to form the interrogative. 
For example, from LFP: Cours Preliminaire, we find "Qu'a-t-il 
done?" and "Le chat est-il gris?" 
Implementation of Repondez S'il Vous Plait: Allons-y One 
into Grade Four does not create any sequencing problems as Grade 
Four . lS the entry point for Elementary French. Introduction 
of Allons-y Two into Grade Five requires careful planning for 
Grade Five pupils will not have completed Allons-y One. Grade 
Five pupils, having completed Le Fran~ais Partout: Cours 
Preliminaire in Grade Four, would not have been exposed to 
some content areas necessary to begin study of Allons-y Two. 
I 
These specific content areas not likely familiar to Grade Five 
pupils are: 
i ) Common geometric shapes. 
ii) Seasons. 
iii) Names of days, months, and weeks. 
iv) Qu'est ce qu'il y a? 
v) Possessive adjectives: mes, tes, and ses. 
vi) Names of selected toys 
vii) Addition and subtraction 
viii) Alphabet. 
It is hoped that items ii, iii, and viii would be presented 
to pupils in Grade Four to supplement the content of Le 
-
Franyais Partout: Cours Preliminaire. Certainly, there 
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are also important differences of approach in Le Franyais 
Partout and Repondez S'il Voqs Plait; skill development, an 
obvious concern, and pupil comprehension and retention also • 
important. 
The implications of these variations in content and 
orientation between _L_e __ F __ r_a_n_x.._a_i_s ___ P_a_r __ t_o_u_t __ : ___ c __ o_u_r_s ___ P_r_e_'_l_i_m_i_·n __ a_i_r __ e 
(Grade Four) and Repondez S'il Vous Plait (Grade Five) are 
several. The teacher and class will likely have to strike 
a somewhat slower pace then would normally be the case. The 
more leisurely pace will allow for more pre-teaching to 
prepare pupils for the presentation of Allons-y Two course 
materials. The accepted practice in classroom presentation 
is to build on pupils' knowledge - in other word, to go from 
the known to the unknown. During this year of transition 
from Le Franyais Partout to Repondez S'il Vous Plait, pre-
teaching will be necessary to provide the language experiences 
missed by pupils in Grade Four but essential to positive, 
successful language learning in Grade Five. In terms of 
skill development, the non-introduction of reading and 
writing in Le Fran~ais Partou~ Grade Four means that the 
teacher will have to introduce them in Grade Five. Allons-
y Two assumes that pupils have met the basics of these skills, 
which is not necessarily the case, and for that reason, the 
teacher should follow the introductory procedures for them 
as outlined in the methodology section. 
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CULTURE 
Culture represents the sum total of experiences of a 
people; it includes great achievements in art, music, litera-
ture, science etc. and on a general level, the lifestyles 
of the ordinary, everyday citizens. Language is a means 
of cultural transmission among a people and throughout the 
world. Together, language and culture provide the reality 
of a people's existence, how they perceive themselves 
and are perceived by others. A language without people 
speaking it and without a culture to speak about is stagnant, 
lifeless, and of little value. 
Culture and language are inherent in one another; the 
two cannot be separated. Yet, far too often teachers try to 
• 
present a language without sufficiently exploiting its cultur-
al wealth. It is common for pupils to report that French to 
them is what is in the text book and many never progress to 
any greater understanding of the reality the language repre-
sen ts. Exposure to worldwide French Culture is an excellent 
means of fostering interest in the French language and develop-
ing positive attitudes towards its cultural groups. Gar-
diner and Smythe in their study of attitudes and motivation 
cited cultural activities as key in establishing and maintain -
ing enthusiasm and interest in language learning. 
Culture should be an integral part of the language learn-
• 
. ing process . Class discussions relating cultural similarities 
• 
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and qifferences along with the teacher's genuine interest in 
the target language and culture should be a powerful positive 
force in the language class. Course content often provides 
the basis for discussion of details of the target culture. 
A teacher can keep up-to-date through reading about the 
target culture and taking opportunity to meet francophones. 
A teacher can also make use of such materials as posters, 
slides, films, and songs to promote cultural awareness and 
understanding. Cultural excursions and class visits by 
francophones are other means of reinforcing interest and 
enthusiasm. 
When discussing culture and differences among peoples, 
the teacher should always be careful to avoid generalizations. 
Pupils can easily seize a detail and expand it into a stereo-
type by which to identify all people who speak French. 
during discussion should be on respect and tolerance for 
others. 
Emphasis 
Many opportunities exist in the prescribed course to 
develop cultural awareness; however, teachers often need 
support materials to make pupils aware of the French fact. 
Some school boards have established district resource centres 
and stock these centres with a variety of materials suitable 
for use in the development of language and cultural awareness. 
Teachers should avail of such materials and where possible, 
integrate them into the topics of the prescribed course. 
• 
• 
• 
• 
---- ----- - --
• 
' 
• 
• 
t 
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Some Ideas for Teaching Culture* 
The following are a few suggestions for cultural develop-
ment in the second language: 
* 
A well decorated French room or French corner. 
- Use of authentic gestures to accompany speech. 
- Francophone visitors, French monitors. 
- Films, tapes, records, etc. 
- Authentic songs, dances and games. 
- Activities for various holidays representative of the 
target culture. 
- Aspects of Geography, History and place names. 
- Field trips. 
- Projects on items such as foods, money, dress, etc. 
- Bulletin boards with news events from the target 
culture, etc. 
Multi-media kits (e.g. OISE kits) . 
From C.B. Warren, French as a Second Language, Elementary 
Division, (A Teaching Guide), Avalon Consolidated School 
Board, March 1979. 
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EVALUATION 
Evaluation constitutes an integral part of the learning 
process. Depending on the information desired, it can provide t 
feedback on the effectiveness of teaching, can indicate the 
level of pupil achievement, can identify pupil weaknesses 
for purposes of remediation, and can determine pupil placement 
. in a given program. Evaluation is a double-edged procedure; 
it can provide important motivation contributing to positive 
language learning experiences or it can, at its worst, cause 
frustration, disinterest, and hostility. Pupils must realize 
that mistakes are an inherent part of the learning process and 
that the key to success is effort plus participation through 
time. The teacher has a crucial role - h e must make it clear 
to pupils that evaluation pinpoints weaknesses to be corrected 
and that progress is to be considered along with the level 
attained. Pupil understanding of the purposes of evaluation 
and a positive classroom approach can mean benefits in terms 
of: 
i ) improved overall achievement 
ii) improved pupils' self-confidence 
iii) improved classroom rappor t 
iv) improved teaching. 
Identification of areas of pupil difficulty and weakness 
is extremely important in the French class due to the cumula-
• 
tive nature of language learning. This week's lesson provides 
~ 
• 
• 
• 
t 
t 
• 
-53-
the foundation for next week's classes, the language patterns 
and vocabulary of one year become the basics of the following 
year, mastery of present topics is requisite for future success . 
CONSTRUCTING TESTS 
A number of important points have to be considered in the 
construction of tests. A variety of question types should be 
included and these should be numbered on the actual test 
paper from the easiest to the most difficult. The test should 
elicit what the pupils know and each question should have 
easy-to-follow directions illustrated by an example. There 
should be a range of items to challenge the brightest children 
but also to allow the slower pupils to experience success. The 
teacher should train pupils to take tests providing advice on 
preparations and on strategies for effectively answering 
different questions. All tests should be announced in advance 
with the specific content to be evaluated made clear to every-
one. 
EVALUATION IN REPONDEZ S'IL VOUS PLAIT 
In spite of the balanced skill approach of Repondez S'il 
Vous Plait, the primary goal of the course is to develop 
pupils' ability to engage in spontaneous communication. This 
emphasis of the aural-oral skills must be maintained in the 
teaching situation and must be reflected in the testing 
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procedures. A testing program is included in the Feuilles de 
Travail for each level of Repondez S'il Vous Plait; however, 
these seem limited in scope and are mainly paper and pencil 
tests. It is recommended that teachers supplement these more 
especially through the addition of techniques to test the 
listening and speaking skills. 
In Repondez S'il Vous Plait, in addition to testing the 
development of listening, speaking, reading, and writing, pupil 
participation, pupil attitudes, and an appreciation of the 
French way of life require attention. Obviously, in terms of 
skill development, listening and speaking take precedence in 
the early stages (Grades Four and Five as much as 80%), while 
reading at these levels involves mainly recombined materials 
and writing is limited to copying. For participation, attitudes, 
and cultural appreciation, it is difficult to assign a number 
grade due to the problems in measuring these aspects. This 
does not mean that they are any less important. Indeed, these 
outcomes are basic in the total education process as they relate 
directly to the social, emotional, and intellectual development 
of the child and will influence his behaviour throughout his 
life. A rating scale is included in Appendix A as an example 
of how these aspects of the affective domain can be integrated 
into the total evaluation. It might be possible to insert such 
a sheet into the · established evaluation procedure of the 
school or it could be used for separate communication to parents 
t 
• 
• 
• 
• 
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or f ·or parent-teacher interviews. 
Just as a well-organized lesson plan is important to the 
effective language class, a well-planned evaluation procedure 
is basic to effective teaching. The overall evaluation scheme 
provides direction to teaching and learning, indicates areas 
for i~provements in both, and ascertains whether or n·ot 
desired outcomes have been attained. Without a planned . 
evaluation procedure, the teacher is unable to determine the 
abilities, aptitudes, level of understanding, and achievement. 
TESTING AND EVALUATION OF SKILLS 
-----------------------------------------
LISTENING 
Evaluation of the listening skill usually focuses on 
three areas: auditory discrimination, intonation, and 
comprehension. 
1. Auditory Discrimination 
Pupil must select the French word said by the 
teacher. For example: des - gay. 
Pupil must distinguish closely related sound words 
or short sentences. For example: du - doux 
il fait - il est. 
Pupil must select the words containing a particular 
sound. For example: [y] . tu as in 
-
[er_] . as in soeur 
(e:] . ' as in tres. 
2. Intonation 
• Pupil must distinguish between different intonation 
patterns. For example same or different: 
• 
Tu es en re ta'rd. 
Tu es en retard? 
-------------------
~5~6-
Linear representation - pupil hears: Tu as le stylo? 
pupil sees: a ........ ..._ 
c . __,, 
Pupil selects (c) as the correct answer. 
3. Comprehension 
The teacher gives the time which pupil must draw on 
a clock face. 
Pupil draws a simple scene described to him in French. 
Pupil carries out simple direction given orally by 
the teacher. 
Pupil writes simple expressions, numbers, days etc. 
that he hears. 
Pupil selects from two sentences the one which 
appropriately describes a picture he sees. 
Pupil hears a statement and must select from three 
pictures, A, B, and C the one most closely related 
to the statement. 
SPEAKING 
Due to the individualistic nature of the speaking skill, 
the teacher should employ direct observation of pupils in 
various oral activities as one means of determining grades. 
This, however, should not be relied on solely _ but used in 
concert with the specific techniques listed for speaking. 
According to Lado, isolating the areas of difference or inter-
ference between English and french is the first step in oral 
testing. If pupils have mastered these areas, it can 
be said that they are certainly developing control of the 
- --- - --- - -- - - -
' 
• 
... 
• 
• 
• 
' 
• 
• 
language. 
In evaluation of the oral skill, test items can focus 
on any and all of the following areas: pronunciation, voca-
bulary, sentence structure, intonation, and spontaneity of 
delivery. 
1. Pronunciation 
Pupil repeats sounds, words, or short sentences after 
the teacher or a taped model. 
Pupil imitates with appropriate intonation a sentence 
that he hears. 
Pupil recites· a short · poem, comptine, or sings a song. 
Pupil reads aloud a short statement. 
2. Vocabulary 
Pupil identifies orally objects or pictures presented 
by the teacher • 
Pupil answers questions on visuals depicting simple 
actions. 
Pupil completes sentences orally using appropriate 
vocabulary. 
3. Sentence Structure 
Pupil answers questions on visuals using simple 
sentences. 
Pupil responds to questions requiring appropriate 
changes in the answer. For example: 
pupil hears: 
pupil says: 
Il parle franyais. (Nous) 
Nous parlons fran9ais. 
Pupil answers questions posed by other pupils. 
Pupil is asked what he would say if he found himself 
in a particular situation. 
Pupil talks about a picture • 
• 
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4. Spontaneity of Delivery 
This involves an assessment of pupil ability to use 
Fr~nch with ease, proper speed, and naturalness as 
well as his ability to recall vocabulary and structure 
previously met in class. Many of the techniques listed 
under pronunciation, vocabulary, and sentence struc-
ture can also serve here. 
READING 
Evaluation of the reading skill usually centers on pupil 
comprehension of content. 
1. Vocabulary Recognition 
Pupil hears a sentence and must indicate from three 
sentences written on his paper the one he hears. 
For example: pupil hears: Elle est contente. 
pupil sees: a. Il est content. 
b. Elle est contente. 
c. Elle s sont contentes. 
Pupil selects (b) as the correct answer. 
Pupil completes multiple choice with the most appro-
priate response. For example: Je mange a. la television 
b. le the -
c. la pomme. 
2. Sentence Structure Recognition 
Pupil selects the sentence which is similar in structure 
to a given model. For example: the model is: 
Je cherche mon ami. 
a. Quelle heure est-il? 
b. J'aime la television. 
c. Nous y allons tout de suite . 
Pupil marks (b) as the correct answer. 
3. Comprehension 
Pupil tells whether a caption under a picture is true 
or false. 
• 
• 
• 
t 
• 
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Pupil finds the intruder in a group of words. 
Pupil places related words in categories. 
Pupil selects the correct description of a picture 
from two or more descriptions . 
Pupil answers multiple choice questions on a short 
paragraph. 
Pupil determines whether a statement 'is true or false. 
Pupil matches sentence parts to make logical sentences. 
Pupil selects the logical rejoinder. For example: 
Il mange. 
4. Oral Delivery 
a. 
b. 
c. 
Il a peur. 
Il a soif. 
Il a faim. 
Pupil reads aloud recombinations of previously learned 
material with correct pronunciation, intonation, rhythm, 
and fluency . 
WRITING 
Evaluation of the writing skill in second language classes 
usually requires pupils to write French employing correct 
vocabulary and sentence structure. 
1. Vocabulary 
Pupil selects correct words to describe a picture and 
copies them accurately. 
Pupil fills in the letters omitted from key words. 
For example: F 1 u est content. 
- -
Pupil writes out in words numbers presented numerically. 
Pupil writes the correct word or words to complete 
a sentence. 
-oO-
Pupil writes captions for pictures. 
2. Sentence Structure 
Pupil copies phrases and sentences accurately. 
Pupil does 1) partial or spot dictations, 2) prepared 
dictations and 3) dictations of recombined m~terial~ 
Pupil does sentence substitution. For example: 
pupil sees: Il aime le chocolat. tTu) 
pupil must write: Tu aimes le chocolat. 
Pupil constructs sentences by matching sentence parts. 
Pupil writes answer to simple question. 
Pupil writes short, simple sentences about himself. 
Pupil writes a short sentence about a picture he sees. 
Pupil manipulates sentences (negative, interrogative, 
singular to plural etc.). 
• 
• 
• 
• 
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Participation. 
Tolerances of differences 
among people. 
Interest in French Language 
and Culture. 
General awareness of French 
Canada. 
~ 
.. 
General acceptance of French 
Language. 
.. 
Satisfaction derived from 
achievement in French. 
~ 
Continuing desire to i mprove 
competency in French. 
Continuing desire to increase 
understanding of French 
t ·anadians • 
Continuing desire to increase 
Understanding of French 
Canadian way of lif~. 
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APPENDIX B 
• 
• 
t 
FRENCH AS A SECOND LANGUAGE 
LONG RANGE GOALS 
I. SKILLS 
1. UNDERSTAND THE LANGUAGE SPOKEN AT NORMAL SPEED 
2. SPEAK WELL ENOUGH TO COMMUNICATE WITH A NATIVE SPEAKER 
j 
3. READ WITH DIRECT UNDERSTANDING MATERIAL ON A GENERAL SUBJECT 
4. WRIT·E USING AUTHENTIC LANGUAGE PATTERNS 
II. CULTURAL 
1. UNDERSTAND, CONTEMPORARY VALUES AND BEHAVIOR PATTERNS OF 
LINGUISTIC GROUP 
2. DEVELOP UNDERSTANDING OF LITERARY AND CULTURAL HERITAGE 
OF LINGUISTlC GROUP 
., ~, 
• t • 
' J '-· 
ELEMENTS OF MOTIVATION 
INTEGRATIVENESS 
/ 
. . 
. LEARNING SITUATION.. "-. · 'ACHIEVEMENT 
MOTIVATION . ... IN 
INSTRUMENTALITY ~ / . FRENCH 
· -
. PARENTALENCOURAGEMENT 
MOST IMPORTANT FROM NEWFOUNDLAND PERSPECTIVE:? 
TOTAL COMMUNICATION PROCESS 
Sk11..1..s· Dev. 
'E°L.opMcrv., 
INTERNALIZATION STRUCTURES 
"oc"eu~\\'{ 
\N1e,\\N"'-'1.." 1\0N 
.. · 
· ' 
• • 
LANGUAGE USE 
COMMUNICATION 
\ j 
I 
. - .. . 
AIMS 
REPONDEZ S'IL VOUS PLAIT 
FRENCH 
2. TO HAVE PUPILS EMPLOY FRENCH FOR PURPOSE OF 
COMMUNICATION 
' 
,.. 
• 
\ 
\ 
LET'S LEARN 
IT IN FRENCH 
SITUATION ONE 
SITUATION TWO 
' SITUATION THREE 
REPONDEZ S'IL VOUS PLAIT 
ORGANIZATION OF A UNIT 
TRANSFORMATION 
' 
. 
EXERCISES 
OR AUX 
EXERCISES 
D' ~ • 
ECO UTE JEUX 
' 
· ORAUX ! I 
. 
COMPREHENSION APPLICATION 
• 
• • - . 
SOUND/SYMBOL 
CORRELATION 
LECTURE 
CHANSON,. 
·-
EXERCISES 
SUR LA 
LECTURE 
COMPREHENSION 
.. ' 
LESSON PLANNING 
\ 
• 
WARM-UP - FOCUS ATTENTION ON FRENCH • 
PRESENTATION - INITIATION TO NEW MATERIALS 
RELATED ACTIVITY - GAME/SONG/PHYSICAL ACTION 
RE-ENTRY /REVIEW - CONTINUOUS BUILD-UP OF PUPIL KNOWLEDGE 
,. 
- LISTENING 
- SPEAKING 
- READING 
-WRITING 
,. I 
.. 
• 
• 
.. , 
• 
FRENCH - A NEW EXPERIENCE 
PREPARE PUPILS FOR SECOND LANGUAGE LEARNING 
EXPLAIN PURPOSES OF CLASS ACT1VITIES 
PROVIDE 0 WHY AND HOW" 
CONSIDER CHILDREN 
THEIR NEEDS, INTERESTS AND DESIRES 
TELL THEM WHAT TO SAY 
TEACH THEM HOW TO ·SAY 
PRACTISE SAYING IT WITH THEM 
HAVE THEM SAY IT 
TELL THEM WHY THEY SAID IT 
TELL THEM WHAT THEY SAID 
HAVE THEM SAY IT ......... . 
-- ----- ·- ----
LANGUAGE USE 
1. OF PRIME IMPORTANCE 
2. PUPIL MUST CONCEIVE OF FRENCH AS REAL AND NATURAL MEANS OF COMMUNICATION 
3. OPPORTUNITIES TO HAVE FRANCPHONE VISITORS, TO VISIT A FRENCH MILIEU, AND TO 
PROVIDE GLIMPSES OF FRENCH LIFE SHOULD BE CREATED 
• 
4. PUPIL MUST SEE THEIR PROGRESS 
5. TEACHER SHOULD TAKE EVERY OPPORTUNITY TO PRAISE EFFORT, INTEREST, AND 
ACHIEVEMENT. 
.. 
II 
I 
t. I 
• 
LISTENING SPECIFICS 
PUPILS DISCRIMINATE BETWEEN SOUNDS 
PUP1LS GIVE THE ENGLISH COGNATE OF FRENCH WORDS 
PUPILS WRITE THE NUMERICAL FORM OF A NUMBER 
PUPILS WRITE THE NUM·ERICAL FORM OF A NUMBER 
IF A WORD PRESENTED ORALLY CORRESPONDS TO A PICTURE, PUPILS WRITE T; 
IF NOT, THEY WRITE F . 
t\• PUPILS CARRY OUT SIMPLE COMMANDS 
PUPILS CARRY OUT SIMPLE COMMANDS 
PUPILS ACT OUT PHYSICAL RESPONSES 
PUPILS PLAY SIMPLE GAMES 
PUPILS DEMONSTRATE THE TIME 
PUPILS MATCH PICTURES WITH SENTENCES 
SPEAKING SPECIFICS 
• 
PUPILS RECITE SIMPLE COMPTINES. 
TEACHER-PUPIL AND PUPIL-PUPIL DO SIMPLE QUESTION AND ANSWER. 
PUPILS DO SIMPLE SUBSTITUTIONS. 
' 
PUPILS PRESENT A DIALOGUE/SITUATION. 
PUPILS SING SONGS. 
PUPILS DO SIMPLE DRAMATIZATIONS. 
- --- -
READING SPECIFICS 
-
THE TEACHER LABELS CLASSROOM OBJECTS. 
PtJPtLS DO ORAL READING . 
• 
PUPILS SAY WORDS. 
PUPILS LEARN THE ALPHABET. 
PUPILS FIND SHORTER WORDS IN LONGER ONES . . 
TEACHER AND PUPILS DO WORD COMPARISONS. 
PUPILS CREATE A PICTURE DICTIONARY. 
TEACHER RECORDS WHAT PUPILS SAY FOR THE PURPOSE OF READING IT LATER. 
PUPILS PLAY 11FIND THE INTRUDER" TYPE GAMES. 
PUPILS MATCH WORDS OF THE SAME FAMILY. 
WRITING SPECIFICS 
PUPILS CONSTRUCT SENTENCES BY MATCHING. 
• 
PUPILS CAN DO MULTIPLE CHOICE. 
I 
?UPILS WRITE THE SENTENCES OF A "'SITUATION" IN THE ORDER OF THE ORIGINAL. 
PUPILS DO SPOT DICTATIONS. 
PUPILS WRITE OUT COMPLETE SENTENCES. 
PUPILS WRITE SIMPLE SENTENCES. 
PUPILS WRITE ANSWERS TO SIMPLE QUESTIONS. 
PUPILS DO RECOMBINED DICTATIONS. 
PUPILS WRITE SIMPLE SENTENCES DESCRIBING A PICTURE. 
... 
PUPILS PREPARE CAPTIONS OR LABELS FOR PICTURES. 
SUMMARY 
• 
= * DIRECTION OF TEACHING 
f 
DEVELOP CONFIDENCE AND TRUST BETWEEN PUPILS AND TEACHER 
POSITIVE ENTHUSIASTIC APPROACH 
CONFRONTATION TACTICS DESTRUCTIVE 
ESTABLISH PUPIL TEACHER RAPPORT BEFORE STARTING FRENCH 
DO NOT USE SUBJECT AS PUNISHMENT 
DO NOT SET TESTS TOO DIFFICULT 
TERRIBLY DESTRUCTIVE FORCE 
EARN TRUST AND CONFIDENCE OF PUPILS 
TEACHING FRENCH SHOULD BE WORTHWHILE FOR EVERYONE 
.. 
TRANSITION .TO RSVP. 
NEEDED FOR SMOOTH TRANSITION OF GRADE FIVE CLASSES FROM LFP GRADE 4 
.. 
TO RSVP 
- SLOWER PACE THAN NORMAL 
.) 
- MORE PRETEACHING OF VOCABULARY AND STRUCTURES 
- INTRODUCTORY APPROACH TO READING 
- INTRODUCTION TO WRITING 
CULTURE 
INTEGRAL PART OF LANGUAGE 
KEY TO DEVELOPMENT OF STUDENT INTEREST AND ENTHUSIASM 
THEMES FOR CULTURAL DEVELOPMENT PRESENT IN COURSE MATERIALS 
EMPHASIS ON SIMILARITIES BETWEEN INDIGENOUS AND TARGET CULTURE 
PUPILS TAUGHT RESPECT AND TOLERANCE FOR DIFFERENCES AMONG PEOPLES 
EVALUATION 
- IMPORTANT SOURCE OF MOTIVATION 
- ROLE OF EVALUATION IN TOTAL LEARNING PROCESS 
SHOULD BE CLARIFIED TO PUPILS. 
- DIFFERENT PURPOSES OF EVALUATION IDENTIFIED 
. 
1. TO DETERMINE EFFECTIVENESS OF TEACHING 
2. TO CERTIFY A RESULT 
3. TO DETERMINE IF REMEDIATION IS NECESSARY 
4 . TO PLACE PUPILS IN A GIVEN PROGRAM 
• 
.. 
.. 
; ' 
,. 
., 
' 
TEST CONSTRUCTION 
TRAIN PUPILS TO PREPARE EFFECTIVELY FOR TESTS 
TEST WHAT WAS TAUGHT 
USE A VARIETY OF QUESTION TYPES 
PROVIDE CLEAR DIRECTIONS PLUS AN EXAMPLE 
LIST QUESTIONS ON THE ACTUAL TEST FROM SIMPLEST TO 
THE MOST DIFFICULT 
SET A RANGE OF ITEMS TO CHALLENGE EVEN THE 
BRIGHTEST IN THE CLASS 
LISTENING 
- AUDITORY DISCRIMINATION 
- INTONATION 
- COMPREHENSION • 
-
SPEAKING 
- INDIVIDUAL INTERVIEW 
- OBSERVATION 
- PRONOUNCIATION AND INTONATION 
- VOCABULARY AND SENTENCE STRUCTURE 
- FLUENCY 
READING 
- COMPREHENSION 
- VOCABULARY AND SENTENCE STRUCTURE ~ 
WRITING 
- COPYING .. 
- VOCABULARY AND SENTENCE STRUCTURE 
' 
~ 
.. 
.. 
REPONDEZ S'IL VOUS PLAIT 
SET TESTS TO ASSESS ATTAINMENT OF PRIMARY GOAL 
SPONTANEOUS COMMUNICATION 
EXPAND ON THE 'IEST DE PROGRESSION' ANO "TEST DE CONTROLE" 
EMPLOY RATING SCALE FOR EVALUATION OF THE AFFECTIVE DOMAIN 
MAINTAIN AURAL-ORAL EMPHASIS OF RSVP 
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